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The Influence of Preschool Education Experience on the Long-term
Development of Disadvantaged Children An Empirical Study Based on

CEPS Data
WANG Dian ' LIU Xinxue ' XU Guogqing * LI Kejian®
'School of Education Science Nanjing Normal University of Special Education
Nanjing 210038 China “The Fourth Kindergarten of Jiangsu Military Region Nanjing
210002 China “School of Child Development and Education Zhejiang Normal
University Hangzhou 311231 China

Abstract Preschool education is essential for individual development. This study based on baseline
data from the Chinese Education Panel Survey uses propensity score matching to examine the effects of the
duration and starting age of preschool educational experience on the long-term development of cognitive
skills and personality traits in disadvantaged children. Results show that only a full preschool educational
experience can effectively promote the long-term development of cognitive skills in disadvantaged
children a longer preschool education experience may reduce the emotional stability of such children
preschool education before the age of three does not benefit the long-term development of cognitive skills
and personality traits such as extraversion  conscientiousness  agreeableness and openness in
disadvantaged children even may lead to increased anxiety depression and emotional instability. In order
to narrow the development gap among different social classes and promote social equity education authorities
should enhance the quality of preschool education received by disadvantaged children on the basis of
guaranteeing their preschool education opportunities so as to improve the positive effects of preschool
education experience on cognitive skills and personality traits and to dissipate the negative effects of long-
term preschool education experience on personality traits. The government can alleviate the parenting and
financial pressure on families by vigorously developing inclusive infant and toddler care services while
formulating and implementing a series of family support policies to prevent disadvantaged children from
receiving early preschool education before the age of three.

Key words disadvantaged child preschool education experience cognitive development personality trait



